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Vivace and the official Primary Education curriculum

1. THE AREA OF ART EDUCATION

The different expressions of art have a constant presence in people’s environment and lives. From this point of view, the area of Art Education has the purpose of encouraging the perception and expression of art in pupils and of facilitating the taking in of contents which are essential for preparing them generally and culturally.

Art Education involves the sensory, the intellectual, the social, the emotional, the affective and the aesthetic, triggering mechanisms that allow the development of different, complex skills with an educational projection that has a direct influence on the overall education of pupils, since it encourages the development of attention, stimulating perception, intelligence and memory in the short and long term, and strengthens imagination and creativity, as well as being a way to developing a sense of order, participation, cooperation and communication.

The area is made up of two types of language: plastic and musical. Both are in turn articulated over two central ideas, perception and expression. The first includes all those aspects relating to the development of skills of sensory, visual, auditory and bodily recognition, which help in the understanding of the different manifestations of art, as well as knowledge and enjoyment of plastic and musical productions of different types. The second refers to the expression of ideas and feelings through the knowledge and use of different codes and artistic techniques.

In this area, perception refers to observation of plastic elements and listening to music. This observation must be focused on interpretation, inquiry and analysis of the natural environment and human activity and creation, this last being understood as generating objects and elements present in day to day life, and of purely artistic representation. For its part, listening focuses on the development of skills of auditory discrimination and listening with understanding during the processes of musical interpretation and creation, as well as on those of listening to pieces of music, either live or recorded.

Expression leads to exploration of the elements proper to plastic and visual language, to the treatment of materials and to the different possibilities for expressing what is perceived and felt, adjusting to planning as it is processed. It also alludes to musical interpretation developing technical skills and abilities linked to vocal and instrumental interpretation and to movement and dance. Through one language or the other, the invention and creation of different plastic or musical productions is stimulated.

Both the plastic and the musical languages constitute specific artistic areas with characteristics of their own, however, given that production and comprehension in both have aspects in common, in the stage of Primary Education they are included in a single area to make possible a globalised approach that can deal with the close connections between the different means of artistic expression and representation. For the same reason, and in spite of the special mention of music and plastic expression, within the area content of dance and theatre is also included.

From the two central ideas around which the area revolves – Perception and Expression – the contents have been distributed in four blocks. Block 1, Plastic observation and Block 3, Listening integrate content relating to perception for the plastic and musical languages respectively. Block 2, Plastic expression and creation and Block 4, Musical interpretation and creation, include those contents linked to expression in both types of language.

This distribution of content around two core ideas has the aim of organizing what is to be learned in a coherent manner. Therefore there is no priority of one over the other, nor is there a requirement to start preferentially with one or other of them. The link between the content of both is extremely close, for which reason some content is included both in perception and in expression, such as, for example, colour, rhythm or form.

Something similar occurs with the blocks. Framing the contents in clearly differentiated groups serves to define more clearly which types of basic learning are to be undertaken. This way of structuring all the contents of the area does not imply that they should be developed independently from each other, which is clear when observing the interrelationships existing between them.

The Plastic observation block focuses on interpretation, inquiry and analysis of the natural environment and of human activity and creation. Spatial questions are dealt with along with others relating to the interpretation of the meaning of pictures and the analysis of iconic messages. These same contents, focusing on perception, fill the Plastic expression and creation block in which is contained the exploration of the elements proper to plastic and visual language, and the treatment of materials. In addition, different possibilities of expressing what is perceived are presented, adjusting to planning as it is processed.

In the Listening block, the contents are focused on the development of abilities of auditory discrimination and listening with understanding, while in Musical interpretation and creation the development of technical skills and abilities linked with interpretation is dealt with, and invention is stimulated by means of improvisation and the creation of different musical productions resulting from the exploration, selection and combination of movements and sounds. The elements of music and its points of cultural reference are never disassociated from it and, therefore, are implicit in the repertory used in the different blocks. For that reason, both the contents of the musical language and those referring to music as an expression of culture underlie both blocks.

In summary, Art Education in Primary must allow pupils to perceive and interact with the visual and sound elements of the reality around them. Thus the need arises to deal with concepts, procedures and attitudes from an integrated point of view rather than a disjointed one. To facilitate this process, in most of the procedures concepts and attitudes are stated explicitly.

2. OBJECTIVES

General objectives for this stage

Primary Education will contribute to the development in boys and girls of abilities that will allow them:

a) To know and appreciate the values and rules of living together, to learn to act in accordance with them, being prepared to actively exercise citizenship and to respect human rights, as well as the pluralism inherent to a democratic society.

b) To develop habits of individual and team work, of effort and responsibility in their studies as well as confidence in themselves, a critical sense, personal initiative, curiosity, interest and creativity in learning.

c) To acquire skills for the prevention and peaceful solution of conflict that will allow them to move in an autonomous manner in the family and domestic environment, as well as in the social groups with which they relate.

d) To know, understand and respect different cultures and differences between people, equality of rights and opportunity for men and women and non-discrimination towards handicapped people.

e) To know and use the Spanish language in an appropriate manner and, if there is one, the co-official language of the Autonomous Community, and to develop reading habits.

f) To acquire in at least one foreign language the basic communicative competence to permit them to express and understand simple messages and to get by in day-to-day situations.

g) To develop the basic mathematical competences and to begin solving problems that require the carrying out of elementary operations of calculation, knowledge of geometry and estimation, as well as to be able to apply them to situations in their daily lives.

h) To know and value their natural, social and cultural surroundings, as well as the possibilities for action and care of the same.

i) To become familiar with the use, in learning, of information and communication technologies, developing a critical attitude towards the messages they receive and create.

j) To use different artistic representations and expressions and to begin to carry out visual activities.

k) To value hygiene and health, to accept their own bodies and those of others, to respect the differences that exist between them, and to use physical education and sport as means to promote their personal and social development.

l) To know and value the animals closest to man and to adopt types of behaviour that will take care of them into consideration.

m) To develop their affective abilities in all areas of their personality and in their relationships with others, as well as an attitude opposed to violence, prejudice of any kind and sexist stereotypes.

n) To promote highway education and attitudes of respect that will contribute to the prevention of traffic accidents.

General area objectives

1. To inquire into the possibilities of sound, image and movement as elements of representation and communication and to use them to express ideas and feelings, thereby contributing to balance in the emotions and in relationships with others.

2. To explore and get to know different materials and tools and to acquire codes and techniques specific to the different artistic languages in order to use them for the purposes of expression and communication.

3. To apply artistic knowledge to the observation and analysis of situations and objects in daily life and of different manifestations of the world of art and culture in order to better understand them and shape a taste of their own.

4. To maintain an attitude of personal and collective inquiry, articulating perception, imagination, inquiry and sensibility and reflecting whilst carrying out and enjoying different artistic productions.

5. To be aware of some of the possibilities of audiovisual media and the technologies of information and communication in which image and sound are involved, and to use them as a resource for observation, information seeking and making their own productions, either autonomously or in combination with other media and materials.

6. To be aware of and value different artistic manifestations in their own cultural heritage and in those of other peoples, collaborating in the conservation and renewal of local forms of expression and valuing the enrichment arising from exchanges with people from different cultures who share the same environment.

7. To develop a relationship of self-confidence with their own artistic production, respecting their own creations and those of others and knowing how to receive and express criticism and opinions.

8. To carry out artistic productions in a cooperative way, assuming different functions and collaborating in solving the problems that may arise in order to achieve a satisfactory final product.

9. To be aware of some of the professions in different fields of art, taking an interest in the characteristics of the work of artists and enjoying the observation of their production as spectators.

3. SYLLABUS
Contents of the first cycle of Primary Education
Block 1. Plastic observation

· Observation and sensory exploration of the elements present in the natural, artificial and artistic environment.

· Verbal description of feelings and observations.

· Commentary on plastic and visual works present in the environment and in exhibitions or museums.

· Curiosity to discover the artistic possibilities offered by the environment.

· Knowledge and observance of the rules of behaviour in exhibitions.

· Description of images present in familiar contexts.

· Exploration of distances, trajectories and situations of objects and people in relation to space.

· Observation of different ways of presenting space.

Block 2. Plastic expression and creation

· Experimentation with the expressive possibilities of spontaneous and intentional drawing, of the lines that make contours and limit the space defined by the shape.

· Experimentation with mixtures and splashes of colour with different types of paint and on different media.

· The sensory search for natural and artificial textures and for the qualities and possibilities of organic and inorganic materials.

· The making of drawings, paintings, collages, volumes, etc.

· The manipulation and transformation of objects for their use in theatrical representations.

· Plastic compositions using photographs.

· The exploration of digital resources for the creation of artistic works.

· Enjoyment of the manipulation and exploration of materials.

· Progressive, appropriate use of terms referring to materials, instruments or aspects of artistic composition.

· Progressive organisation of the process of creation, specifying the topic that has emerged from sensory perception, imagination, fantasy or reality, foreseeing the resources necessary to carry it out, exploring the possibilities of materials and instruments and showing confidence in the possibilities of creation.

Block 3. Listening

· Identification and bodily representation of the qualities of sounds in the natural and social environment.

· Active listening to a selection of short instrumental and vocal pieces of different styles and cultures.

· Visual and auditory recognition of some musical instruments and identification of female, male and children’s voices.

· Identification of repetition (AA) and contrast (AB) in songs and pieces of music.

· Curiosity to discover sounds in the environment and enjoyment of listening to pieces of music of different styles and cultures.

· Knowledge and observance of the rules of behaviour when listening and in other musical representations.

Block 4. Musical interpretation and creation

· Exploration of the sound possibilities of the voice, the body and objects.

· Performance and memorisation of chants and songs in unison.

· Use of the voice, body percussion and instruments as resources for accompanying recited texts, songs and dances.

· Practice of basic techniques of movement and motor games accompanied by sound sequences, and performance of simple dances.

· Reading of simple scores with non-conventional signs.

· Enjoyment of vocal, instrumental and corporal expression.

· Improvisation of rhythmic and melodic patterns in 4 4 time.

· Improvisation of movements in response to different sound stimuli.

· Selection of vocal sounds, objects and instruments to put sound to situations and short stories.

· Confidence in pupils’ own potential for musical production.

Contents of the second cycle of Primary Education

Block 1. Plastic observation

· Classification of textures and tonalities and appreciation of natural and artificial shapes explored from different angles and positions.

· Setting up an order or guideline to follow the procedure of observation and its oral or written communication.

· Observation of the materials used in plastic works.

· Respect for and care of the environment, works that form part of cultural heritage, personal creations and those of others.

· Interest in seeking information about artistic productions and in commenting on them.

· Interpretation and valuing the information provided by images in the social context and communication of the information received.

· Observation of elements of the environment for the study of the scales and proportions between objects.

· Inquiry into different ways of representing space.

Block 2. Plastic expression and creation

· Experimentation with different lines and shapes in different positions.

· Seeking the possibilities of colour in contrasts, variations and combinations, appreciating the results on different surfaces.

· Inquiry into the qualities of materials, non-conventional treatments of these and the uses that may be made of textures in the representation.

· Creation of images using varying techniques and resources.

· Construction of simple structures or plastic creations for theatre performance.

· Taking photographs: focus and shots.

· Use of digital resources for creating artistic productions.

· Application, in personal productions, of aspects observed in works of art.

· Valuing knowledge of different artistic codes as means of expression of feelings and ideas.

· Interest in adjusting the process of creation, both individual and group, to the established aims, appropriately selecting materials according to their plastic possibilities, responsibly using tools, materials and spaces, dealing with tasks and respecting the rules which, as required, the group may establish.

Block 3. Listening
· Auditory discrimination, denomination and graphic representation of the qualities of sounds.

· Active listening to a selection of instrumental and vocal pieces of different styles and cultures and recognition of some characteristic features.

· Visual and auditory recognition and classification by family of some instruments of the orchestra, popular music and that of other cultures, and identification of different vocal groupings.

· Identification of musical phrases and parts that are repeated, contrasted and return.

· Commentary on and valuing of concerts and musical representations. 

· Interest in discovering musical works of different types.

· Attentive and silent attitude and respect for the rules of behaviour during musical recitals.

Block 4. Musical interpretation and creation

· Exploration of the sound and expressive possibilities of the voice, the body, objects and instruments.

· Habits for caring for the voice, body and instruments.

· Performance and memorisation of songs in unison, canons and simple instrumental pieces.

· Individual and collective coordination and synchronisation in vocal or instrumental performance.

· Memorisation and performance of dances and sequences of fixed and invented movements.

· Reading and interpreting songs and simple instrumental pieces with different types of signs.

· Interest in and responsibility for the activities of interpretation and creation.

· Improvisation of rhythmic and melodic patterns on given musical bases.

· Creation of accompaniments for songs and instrumental pieces.

· Creation of musical pieces based on the combination of elements provided.

· Invention of dance routines for songs and short pieces of music.

Contents of the third cycle of Primary Education

Block 1. Plastic observation

· Inquiry into the plastic and expressive possibilities of natural elements and of geometric structures. 

· Creation of protocols, both orally and in writing, for the observation of aspects, qualities and clear and subtle features of natural and artificial elements.

· Exploration of the characteristics, elements, techniques and materials that artistic works offer and suggest for recreation of the same and creation of new works.

· Documentation, registry and evaluation of forms of art and handicrafts which represent the cultural expression of societies.

· Evaluation and appreciation of art as a tool for personal communication and transmission of cultural values.

· Analysis and evaluation of the communicative intent of images in the media and information and communication technologies.

· Analysis of the ways of representation of volumes on a plane according to the viewpoint or situation in space.

· Comparison between the forms which representation of space adopts in different areas or spheres.

Block 2. Plastic expression and creation

· Experimentation with open and closed shapes and lines according to their form, direction and spatial situation.

· Application of complementary colours, opposites and shades in a deliberate manner.

· Exploration of the changes experienced by volumes and spaces under the influence of light.

· Manipulation of materials in order to ensure their appropriateness to the content for which they are proposed and interest in applying the results found to plastic representations.

· Use of textures in order to characterise objects and images.

· Creation of works using mixed techniques.

· Construction of structures and transformation of spaces using metric notions and perspective.

· Creation of atmospheres for theatre performances.

· Use of information and communication technologies for the treatment of images, design and animation, and for broadcasting the work created.

· Composition of pieces recreating aspects of artistic works analysed.

· Preparation of documents pertaining to artistic communication such as posters or guides.

· Desire for originality, spontaneity, realisation of ideas, feelings and experiences in a personal and autonomous way in the creation of a work of art.

· Constancy and progressive exigency in the process of creation, applying creative strategies in composition, taking on responsibility in cooperative work, establishing moments for revision, respecting the contributions of others and resolving disagreements through dialogue.

Block 3. Listening

· Active listening to and commentary on music of different styles and from different cultures, from the past and present, used in different contexts.

· Recognition and classification of acoustic and electronic instruments, of different registers of the voice and of the vocal and instrumental groupings most commonly heard in pieces of music.

· Identification of musical forms with equal repetitions and themes with variations.

· Recording music performed in the classroom.

· Seeking out information, on paper and digitally, about instruments, composers, musical performers and events.

· Commentary on and evaluation of concerts and musical representations.

· Evaluation of and interest in music from different periods of time and cultures.

· Identification of acoustic aggression and active contribution to its reduction and to personal and collective wellbeing.

Block 4. Musical interpretation and creation

· Exploration of the sound and expressive possibilities of different instruments and electronic devices that serve the interpretation of music.

· Performance of vocal and instrumental pieces from different times and cultures for different groupings both with and without accompaniment.

· Carrying out of fixed and invented movements using stimuli: visual, verbal, auditory and musical.

· Performance of dances and group routines.

· Reading and interpretation of songs and instrumental pieces of a growing level of difficulty.

· Taking on responsibilities in group performance and respect for the contributions of others and for the person who undertakes leadership.

· Vocal, instrumental and bodily improvisation in response to musical and extra-musical stimuli.

· Creation of introductions, interludes and codas and accompaniments for songs and instrumental pieces.

· Use of audiovisual means and informational resources for the creation of pieces of music and for putting sound to images and dramatic representations.

· Invention of routines for songs and pieces of music of different styles.

· Use of different signs (conventional and non-conventional) to register and keep the music invented.

· Attitude of consistent effort and progressive rigour in the performance of musical productions.

4. ATTENTION TO DIVERSITY

Any curricular programme should deal with different measures for approaching diversity, especially at such a time as this, when the heterogeneity of pupils is greater and greater. Boys and girls are very different from each other, which obliges teaching staff to make a greater effort and also prevents generalisation in the teaching processes.

The proposals for dealing with diversity from the viewpoint of music education should be based fundamentally on the following points:

· Activities should not be closed, so that they may permit different possibilities according to the characteristics of the pupils.

· Educational reinforcement should be carried out through the pedagogy of success, i.e. valuing the small successes of each child.

· Groups should be flexible in order to encourage interrelationships.

· Work techniques should encourage cooperation and integration. Giving pupils responsibility for specific tasks or gaining a consensus for activities in an individual or global manner may help on occasions to achieve this goal.

· Activities should be carried out in a previously established time and following a marked plan.

· The dynamics should be aimed at encouraging the positive aspects of each group and attempting to overcome the negative ones. For example, immigrant pupils can represent an opportunity for enrichment for all, so opportunities can be found to talk about the culture of their respective countries; the more fidgety pupils, who need to be in constant movement, can be in charge of giving out material, its organisation and, finally, those tasks that require moving from one place to another; the boys and girls who find it difficult to relate to others need special attention in order not to be left isolated at any point, etc.

5. THE BASIC COMPETENCES

These are the abilities to respond to complex demands and carry out different tasks in an appropriate manner. They imply a combination of skills, practices, knowledge, motivation, ethical values, attitudes, emotions and other social and behavioural components that come together to achieve effective action. Their differential features are:

· They constitute a “savoir faire”: knowledge that is applied.

· They can be modified to fit diverse contexts.

· They are of an integrating character, covering knowledge, procedures and attitudes.

For a competence to be considered basic it should fulfil three conditions:

· Contribute to obtaining results of high personal or social value.

· Be applicable to a wide range of contexts and relevant spheres.

· Permit the persons who acquire it to successfully fulfil complex demands.

The basic competences should not be interpreted as though they were the common minimal learning requirements, although they form part of these, but as orientation of those learning requirements to get pupils to develop different ways of behaving and to acquire the ability to face up to new situations.

Their main contribution to, and the way in which they enrich, our curriculum consists of orienting teaching by permitting the teacher to identify the contents and evaluation criteria that may be considered as essential. They are not a substitute for the elements covered in the curriculum, but they complete them by setting an integrated and integrating focus on the whole school curriculum.

The proposal of the basic competences included in the Spanish curriculum, setting out from the proposal of the European Union, adapted to our framework and to our specific circumstances, is made up of eight competences:

· Linguistic competence: this refers to the use of language as a tool, both for oral and written communication, and  the learning and regulation of behaviours and emotions.

· Mathematical competence: this is the skill of using numbers and their basic operations, symbols and mathematical forms of expression and reasoning.

· Competence in knowledge and interaction with the physical world: the skill of being able to interact in the physical world, both in its natural aspects and in those generated by the actions of man, in order to understand these phenomena, predict them, improve them and preserve the conditions of life.

· Data processing and digital competence: the skill of being able to seek, obtain, process and communicate information and turn it into knowledge.

· Interpersonal, social and civic competence: this allows the person to live in society, to understand the social reality of the world in which he or she lives and to exercise their democratic citizenship.

· Cultural and artistic competence: this implies appreciating, understanding and critically assessing different cultural and artistic manifestations, and using them as a source of enjoyment and personal enrichment and as a heritage for all.

· Learning-to-learn: this helps pupils get started on the process of learning and be able to continue it autonomously over time.

· Autonomy and personal initiative: this refers to the possibility of pupils choosing with their own criteria and carrying out the initiatives necessary to develop the chosen option and be responsible for it both on a personal and on a social level.

These basic competences are not independent of each other, but are linked together. They also aim to and have as their goal the integration of different types of learning, both formal and informal and those which correspond to the different areas or subjects of the curriculum. In each unit of Vivace those that are most appropriate in relation to the content of that unit are worked on, as specified in the syllabus for each year.

Contribution of the area to the development of the basic competences

The area of Art Education contributes to the acquisition of different basic competences.

To cultural and artistic competence directly in all the aspects of which it consists. At this stage emphasis is placed on the knowledge of different artistic codes and on the use of techniques and resources proper to them, assisting pupils to start on the road to perception and understanding of the world around them and to widening their possibilities of expression and communication with others. The possibility of representing an idea in a personal way, making use of the resources provided by artistic languages, promotes initiative, imagination and creativity, at the same time as it teaches pupils to respect other forms of thought and expression.

By encouraging proximity to different cultural and artistic manifestations, both in the immediate surroundings and in other nations, the area provides pupils with tools to value them and to form opinions that are based more and more on knowledge. In this way, they can begin to form valid criteria in relation to cultural products and broaden their leisure possibilities.

By making exploration and inquiry the appropriate mechanisms for defining possibilities, seeking solutions and acquiring knowledge, autonomy and personal initiative are encouraged. The process that takes the child from the initial exploration to the final product requires previous planning and demands an effort to come to original results rather than stereotyped ones. On the other hand, it demands the choice of resources bearing in mind the expressive intentionality of the product the child wishes to achieve and the constant revision of what has been done during each phase of the process with the aim of improving it if necessary. Creativity requires acting autonomously, putting initiatives into action, looking at different possibilities and solutions.

The process not only contributes to originality, to the search for innovatory forms, but also generates flexibility, since different responses may arise out of the same supposition.

The area is also a fine vehicle for the development of the Interpersonal, social and civic competence. In the sphere of Art Education, interpretation and creation mean teamwork on many occasions. These circumstances require cooperation, taking on responsibility, following rules and instructions, care and conservation of materials and tools, application of specific techniques and the use of spaces in an appropriate manner. The latter requirement moulds pupils in commitment to others, in the demands imposed by working with others and in the satisfaction that is provided by a product that is the fruit of common effort. Finally, to express oneself by seeking agreement sets in action attitudes of respect, acceptance and understanding, all of which marks out this area as a fine vehicle for the development of this competence.

Regarding the Competence in knowledge and interaction with the physical world, this area contributes to appreciation of the environment through perception work with sounds, shapes, colours, lines, textures, light or movement, all present in nature and in the works of man. The area uses medium as a pretext for artistic creation, exploring it, manipulating it and incorporating it, recreating it in order to give it a dimension that provides enjoyment and contributes to the enrichment of people’s lives. In the same way, it bears in mind another equally important dimension, which deals with factors that have a negative impact on the quality of life, such as noise pollution or rather unfortunate aesthetic solutions for spaces, objects or buildings, helping the boys and girls to become aware of the importance of contributing to the preservation of a pleasing and healthy physical environment.

The Learning-to-learn is contributed to in that reflection is encouraged about the processes involved in the manipulation of objects, experimentation with techniques and materials and the sensory exploration of sounds, textures, shapes or spaces, with the aim that the knowledge acquired will provide boys and girls with sufficient means to use them in different situations. The development of the ability to observe raises the suitability of setting up guidelines to channel it, with the object that the exercise of observing may provide relevant and sufficient information. In this sense, the area helps pupils to become competent in learning by providing protocols of inquiry and planning for processes that could be used in other types of learning.

The Linguistic competence is added to, as it is from all the other areas, through the wealth of communicative exchanges that are generated, the use of the rules that regulate them, the explanation of the processes that are developed and the specific vocabulary provided by the area. Specifically, songs or simple dramatisations are a suitable vehicle for the acquisition of new vocabulary and for the development of skills linked with speech, such as breathing, diction or articulation. In similar fashion this competence is developed in the description of work processes, in reasoning over solutions provided or in assessment of the work of the artist.

The Data processing and digital competence is added to through the use of technology as a tool to show processes linked with music and the visual arts and to bring pupils closer to the creation of artistic productions and to the analysis of image and sound and the messages they transmit. This competence is also developed in the search for information about artistic manifestations for knowledge and enjoyment of them, in order to select and exchange information referring to cultural areas of the past and present, either close to home or far away in other nations. To a lesser extent, the area contributes to the development of the mathematical competence by dealing with geometric concepts and representations present in architecture, in design, in furniture, in daily objects, in the natural environment and on those occasions when reference is required in order to organise the work of art in space. In similar fashion, when rhythm or scales are being worked on in music, a contribution is being made to the development of the mathematical competence.

6. ASSESSMENT

Assessment in Primary Education constitutes a basic process in educational practice, allowing information to be gathered at all times and evaluations to be carried out for orientation and decision-making with respect to the process of teaching-learning. The function of assessment is, on the one hand, to measure individual and group progress, but also to carry out a diagnostic of what may be going wrong or right, in order to go over those points later on.

Because of the special characteristics of the subject matter, in the teaching of music it is not always necessary to present specific assessment activities. This should be a continuous process that acquires its value from the feedback it provides and is able to improve the learning processes, design specific reinforcement and intervene in the solution of conflicts of attitude.

Types of assessment

Vivace provides the means for carrying out this assessment, and it does so by means of three different types of evaluation:

· Initial, by means of the teaching suggestions in the opening pages of each unit, which have the aim of detecting previous ideas, interests, musical experiences, rhythmic, melodic and auditory skills in musical education, individual differences, group relations, etc.

· Formative, by means of the activities that are suggested throughout the whole course, whose aim is to assess, not so much the results as the processes carried out in learning.

· Summative, with the evaluation tests that are carried out at the end of each teaching unit and which provide information about the development of the skills of the pupils at a given moment in the learning process.

Assessment tools

Vivace puts the most suitable tools within the reach of the teacher in order to enable him or her to achieve efficient assessment of the progress of the teaching-learning process. These are the following:

· Systematic observation, which can be reflected on the pupils’ checksheets which are to be found at the end of the teacher’s guide. These allow progress to be charted periodically, as well as matters relating to the conduct of the pupils during the development of an activity.

· Dialogue, which allows assessment of previous knowledge, as well as detection of the weak points or potential of the group. The opening pages of each teaching unit are generally presented as an occasion for sharing the musical experiences of each child and the knowledge they have about the subject to be dealt with.

· Specific assessment tests, integrated in the teaching-learning process, which will serve to obtain information about specific aspects difficult to appreciate through the use of other tools. In the resources of the teacher’s guide, Vivace has assessment tests that will facilitate the task of measuring the degree of assimilation of the contents of each teaching unit.

· Self-assessment, which constitutes a clear point of reference for pupils regarding their own learning process, but which may also aid teachers to carry out their assessments.

· Organisation of activities in order to celebrate different cultural events, which are a perfect yardstick for the attitudes of pupils to tasks that require group work.

Assessment criteria for the first cycle of Primary Education

· To describe the qualities and characteristics of materials, objects and instruments present in the natural and artificial environment.

· To use simple terms to comment on plastic and musical works observed and listened to.

· To identify and express through different types of language some of the elements (timbre, speed, intensity, character) of a piece of music.

· To reproduce rhythmic and melodic patterns with the voice, body and instruments and patterns of movement.

· To select and combine sounds produced by the voice, the body and instruments to put sound to stories and pictures.

· To identify different ways of representing space.

· To try out, in personal productions, the possibilities offered by shapes, textures and colours.

· To realise plastic compositions that represent the imaginary, affective and social worlds.

· To select and combine sounds produced by the voice, the body and instruments to put sound to stories and pictures.

· To identify different ways of representing space.

Assessment criteria for the second cycle of Primary Education

· To describe the characteristics of elements present in the environment and the feelings that works of art produce.

· To use appropriately some of the terms proper to plastic and musical language in precise contexts, communicative exchanges, descriptions of processes and reasoning.

· To use different graphic resources whilst listening to a piece of music.

· To memorise and perform a basic repertoire of songs, instrumental pieces and dances.

· To explore, select, combine and organise musical ideas within simple musical structures.

· To interpret the content of the images and representations of space present in the environment.

· To classify textures, shapes and colours taking note of criteria of similarity or difference.
· To use instruments, techniques and materials suitable for the artistic product desired.

Assessment criteria for the third cycle of Primary Education

· To seek out, select and organise information about artistic manifestations in their own cultural heritage and in other cultures, about events, about creators and professionals linked with the plastic arts and music.

· To formulate opinions about the artistic manifestations which can be accessed by showing knowledge about them and a personal inclination to satisfy enjoyment and fill leisure time.

· To recognise types of music in their own social and cultural medium and from other periods of time and cultures.

· To adjust their own actions to those of other members of the group in the performance of pieces of music in two or more parts from dances.

· To record the music created using different types of graphic representation.

· To represent in a personal way ideas, actions and situations, using the resources provided by plastic and visual language.

· To use appropriately different information and communication technologies for the creation of simple plastic and musical productions.

7. VIVACE
Educational methodology and strategies

The methodology used in Vivace holds to the following principles:

· Activity, which permits children to express themselves freely and, at the same time, helps them to assimilate the content we wish them to learn.

· Repetition, so that activities are not performed only once, in order to reinforce learning and thus facilitate memorisation.

· Progression, with sequenced, ordered activities, so that each concept is supported by other, previous ones and serves in turn to help in learning later concepts.

· Globalisation, which does not turn the different subjects into sterile compartments, but links them, creating an interdisciplinary style of learning.

· Play, as one of the main educational strategies of this stage. At these ages, play must be the “work” of the child and one of the most “serious” ways of learning.

· Cooperation, so that learning is a joint process in which the children discover the importance of working in a team and respect for the rules.

Setting out from these premises, the methodology of Vivace is based especially on the following aspects:

· Motivation and the principle of activity, arousing an interest in music through attitudes of observation, comparison, ordering, classification, interpretation, investigation and data-copying, in order to encourage oral expression, a critical spirit and spontaneity.

· Active participation, which implies valuing effort, intention and process more than the final result obtained.

· Teamwork, essential in order to produce educational interaction and solidarity.

· Learning by discovery, which is considered the most effective experience in education.

· The practical application of theory.

· Constructive, meaningful learning, with a sequence appropriate to the content and a deep knowledge of the psycho-pedagogical processes of the pupils, so that new content is always related to what went before and may serve in turn as a basis for later learning.

· The creation of new materials, able to help pupils in their task of learning and also to serve as motivation.

· The strengthening of a critical spirit, by means of analysis of artistic manifestations.

· Cooperation in integrating activities, which facilitates socializing among pupils and encourages in them feelings of respect and collaboration.

· The play aspect, which is one of the main resources in teaching in the early stages.

· The development of creativity, with original activities to help the pupils discover their potential.

· Encouragement in the use of new information and communication technologies, through the CD-ROM which accompanies the Activity book.

In the specific case of music, the task of creating a musical foundation based on a rhythmic and sensorial education must be common to all cycles, attempting to have the children discover their abilities and potential right from the early years. With this aim, the procedures of our methodology are developed in different fields of learning:

· Audio-perceptive: setting out from acoustic discrimination and valuing silence, they will learn to classify sounds according to their qualities.

· Interpretative / expressive: knowledge of the sensory world cannot be complete without the practice of music, instruments and movement.

· Psycho-motor: during the first stage of teaching, motor development is essential. For this reason, fine motor skills, laterality, the body and its situation in space are worked on.

· Creative: with the aim of encouraging creativity, the creation of rhythms and melodies is worked on, either in an improvised way or with previously prepared work.

· Knowledge of a new language: the notes and musical signs are gradually presented throughout the stage, both in their theoretical and practical aspects

Internal organisation

Each teaching unit of Vivace is structured over six pages which correspond to six different musical suggestions, maintaining, unit by unit, a clear and coherent progression. These six suggestions vary according to the cycle, in order to be appropriate to the age of the pupils and their interests and abilities.

FIRST CYCLE OF PRIMARY EDUCATION

Music and culture

The first page of each unit aims to introduce the children to a sensory world through the perception of sounds close to their daily lives. In this way, Vivace encourages auditory discrimination in surroundings known to the children, such as the home, the animal world, nature or popular festivals.

We sing

Songs should be the main features in the first cycle of Primary Education. They provide the children with the development of vocal skills in a stimulating way. They also lend themselves to mime, action and performance, and they improve breathing and vocalisation, as well as the correct postures to facilitate projection of the voice. Vivace holds a varied selection of songs which, apart from entertaining, aim to fulfil all the requirements previously mentioned.

We play music

These pages attempt to fulfil several objectives: to encourage creativity by means of the improvisation of sounds with the body itself or with school instruments; to practice beat and rhythm by means of rhythmic patterns and non-conventional scores, and to begin to familiarise the children with some small percussion instruments, with, on occasions, some practice in the making of instruments. Musical education in the early years has a fundamentally experimental component. For this reason, these pages are perfect for the children to get to know the sound possibilities of their bodies or of some objects within their immediate surroundings.

Language of music

Through practical activities and with examples familiar to the children, these pages aim to be the first point of contact with some of the graphic signs of musical language; in this first year, they will learn the crotchet and its rest, as well as the stave, the treble clef and the notes G, E and A. They will also begin to become familiar, in an implicit manner, with the qualities of sound (intensity, loudness, duration and timbre).

We move

Bodily and dramatic expression is the skill which is the goal in these pages, by means of the improvisation of movements, the learning of new routines or the dramatisation of day-to-day scenes. In addition, the children will have the chance to learn a traditional dance and a dance from around the world, which will encourage a closer look at their own cultural heritage and respect for the traditions of other places.

We play games

On the last page of each unit, some traditional instruments are introduced by means of games, so that the children can have their first contact with them. As we have already said, play is a part of their daily experience for children, and its value frequently overtakes the practice of any other activity. Through play the children learn to interact and to cooperate with their classmates. In this way the perfect atmosphere is created for them to delve into the world of music in a natural way.

SECOND CYCLE OF PRIMARY EDUCATION

Music and culture

The first page of each unit aims to introduce the children to the world of instruments. Through motivating illustrations and acoustic discrimination they are gradually presented with the different families of instruments: strings, wind and percussion. In Unit 6 the children will have the chance to listen to fragments of famous pieces of music, where they will be able to find out how these same instruments form part of an instrumental grouping.

We sing

Songs continue to be the main protagonists in the second cycle of Primary Education. They provide the children with the development of vocal skills in a stimulating manner. They also lend themselves to mime, action and performance, and they improve breathing and vocalisation, as well as the correct postures which help with projection of the voice. Vivace contains a varied selection of songs which, as well as providing enjoyment, aim to fulfil all the aspects previously mentioned.

We play music

In these pages the children will have their first contact with the recorder, and so in the first units they will come to know its parts, they will learn the correct posture and breathing and will practice simple exercises with two or three notes. All the songs in this section are played by the Canal Street Jazz Band. To making learning more agreeable, we offer a resource that will make these sessions much more fun: on the one hand you can listen to the recorder tune accompanied by the Canal Street Jazz Band; on the other, the children will have the opportunity to play the recorder over the musical accompaniment of the band, since the melody has been removed so that they can play karaoke style.

Language of music

Through practical activities and with examples familiar to them, with these pages we aim for the children to continue deepening their learning of musical language which was begun in the first cycle of Primary Education; in this third year, they will get to know new musical notes: C, D, E, F, they will learn the minim and the semibreve and their respective rests, as well as the concepts of beat, types of beat, dividing line, double bar and musical scale. Through the playing of a song as a canon, they will begin to become familiar with this term.

We move

Bodily and dramatic expression is the skill aimed at in these pages, by means of the improvisation of movements, the learning of new routines or the dramatisation of daily scenes. Furthermore, the children will have the chance to learn a traditional dance and a dance from another country, which will encourage interest in their own cultural heritage and respect for the traditions of other places.

We reinforce

With the last page of each unit we aim for the children to consolidate and broaden the contents they have learned throughout the unit. Auditory discrimination is strengthened regarding instruments and pupils go deeper into their knowledge of the different musical families. In their turn, the children will begin to become familiar with the works of some of the most important composers of all time, which will serve as examples for the instruments or families being worked on in each unit.

THIRD CYCLE OF PRIMARY EDUCATION

Music and culture

The first two pages of each unit aim to present the children with several aspects of musical culture. In addition to insisting on the importance of Music in different spheres of daily life, Vivace 5 introduces the children to the classification of musical forms and leads them through the History of Music in a practical and fun way, by means of listenings, dances and instrument building. Vivace 6 introduces the children into the world of dance, continues the review of the History of Music and, finally, sets out the relationship between cinema and Music and the achievements of technological progress in the reproduction and recording of sound.

We sing

Songs must be the main feature in the third cycle of Primary Education. They provide the children with the development of vocal skills in a stimulating way. They also lend themselves to mime, action and performance, and they improve breathing and vocalisation, as well as the correct postures to aid voice projection. Vivace holds a varied selection of songs which, as well as providing a source of fun, aim to fulfil all the previously mentioned aspects.

Language of music

Through practical activities and with examples familiar to the children, these pages aim for the children to make their first contact with some concepts and graphic signs of the language of music; in this fifth year, they will work on the anacrusis, extra lines, the interval, tones, the signs that regulate intensity and the terms that express movement, always reinforcing the contents learned in previous years.

We play music

In these pages the children will continue to practice with the recorder. All the songs in this section are played by the Canal Street Jazz Band. To making learning more enjoyable, we can offer a resource that will make these sessions much more fun: on one hand you can listen to the recorder tune accompanied by the Canal Street Jazz Band; on the other, the children will have the opportunity to play the recorder over the musical accompaniment of the band, since the melody has been removed so that they can play karaoke style.

We reinforce

These pages reinforce all the contents worked on in the unit. By means of pictures and listenings, the children will have the opportunity to reinforce some of the aspects learned, as well as to get to know the most representative instruments of each stage of the History of Music. In addition, these pages summarise the most important concepts of the Language of music which have been worked on in the unit.

Timing

The number of sessions in the pupil’s books, thirty-six, is totally adjusted to the teaching hours set aside for the teaching of Music. However, Vivace is very flexible and can be adapted to any teaching situation. Thus, if we complement the pupil’s book with the additional activities to be found in the photocopiable sections of this guide, and the teaching games included in the teacher’s resources, the sessions can be extended from thirty-six to approximately eighty hours. We suggest organizing the year with two units per term.
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